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ABSTRACT

Since the beginning of time there has been edwgatoclassrooms, one of their key concerns has b#fentive classroom
management. Both the instructor and the studemsagatively impacted when there is insufficiemtrob of the classroom.
The purpose of this research is to investigatetesias for improving kids' academic performance t@an be implemented in
primary school classrooms. Studies have shownstraie kind of intervention has a positive impactamdy on teachers and
students but also on the atmosphere of the emdirecd To ensure that each student in the classraets comfortable and at

home, it is imperative that teachers develop megmimelationships with each of their charges.
KEYWORDS:Management, Students, Class Room, Teachers
INTRODUCTION

Management of the classroom as well as maintaiomgr and compliance with rules are perennialljkegnamong the
most challenging issues first-year educators facieir careers. Due to the fact that this is thee¢ many experienced
educators choose not to sponsor student instrubtmause they are concerned that the lack of casssupervision will
result in their students' test results falling. Tibility to adopt appropriate classroom managedrean lead to a level of
ongoing irritation that pushes starting instructtostheir breaking point; some of these severelgetigeachers end up
leaving the profession all together (Durmuscel&iD4). This paper is being written to inform teashef various
classroom management strategies as well as tharcasthat explores classroom management and tkgdtions that
come along with being a beginning or first yeaickea. The goal of this paper is to slow the groimtbthe percentage of
teachers who end up leaving the profession. Acogrdd studies conducted on the topic of classrocamagement,
instructors who do not have adequate classroom geamant abilities have a propensity to respond sougtions in the
classroom rather than preparing and planning femtin advance. Both the pupils and the teachenegatively impacted
by the poor management of the classroom. Studige hadicated that instructors who are able to havieandle on
classroom management early on in their careers hdower likelihood of leaving the profession doehe high levels of

stress associated with the job (Arends, 1997).

According to Emmer, Evertson, and Anderson's figdjrwhich were reported in Marzano (2003), condhgcti
classroom management training for instructors athibginning of the school year led to better bedtagmong both
teachers and students for the remainder of theeadiadyear. The conflict between behaviorist andadamnstructivist
points of view is at the root of the debates thiesteaaround effective classroom management ta&iath behaviorists’ and
social constructivists have a tendency to focug tagention on the individual student, while sdaanstructivists are
more likely to concentrate on the group as a wlaslé what will work best for the group as a wholegi#ds, 1997).

Previously, the term "classroom management” wamel@fas "the arrangement of students/groupingsenmaéd, and
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furniture, and the movement of these over time, imgp¥rom one large group lecture to small coopgeatiroups or lab
tables as the correction procedures of misbehawitre classroom." Today, however, the term "cla@sr management”

is more commonly used to refer to "the movemerthe$e over time."

Arends (1997) defined classroom discipline as thecgsses that are used to rectify students' ingpipte
conduct in the classroom. On the other hand, diseipefers to these methods. The next chaptedisaussion of research
studies that have been conducted that focus oerdift approaches to the management of classrodrasoticomes of the
investigations led to the organisation of the resteanto three distinct categories: preservice frgd-year instructors;
difficult student conduct; and urban surroundingscording to the findings of the research preserethe first part,
which focused on preserve and first-year teacttbese are a wide variety of different variablest tbaeate stress and
dissatisfaction in new instructors. The absenceffafctive classroom management strategies wasothtecause of all of
this stress and frustration, and it was even aritring factor in the decision of some educatarsquit the field
altogether. The following section, which focusescballenging student behavior, came to the conmfutiat some kind of
intervention should be used with students who éxHibruptive behavior. However, the studies thateviooked at lacked
classroom management strategies that could betasadidress the disruptive behavior of students. thivd part of this
article, titled "Metropolitan Environments," exareg1the impact of classroom management in variobarusettings all

throughout India.

According to the findings of the research, them awariety of approaches that may be used wittestis in an
urban setting, and it is essential for instructorspend the time to get to know their pupils opeasonal level in urban
settings. This literature review is mostly concerngth elementary school students, and it makey f@w references to
middle school or high school students. In additiire studies that were looked at here focused enirtipact that
classroom management had on students' overall mtagerformance. Because classroom managementisgiglishe are
routinely ranked towards the top of the list of thest challenging challenges first- year instrustiace, it is essential for
inexperienced educators to develop methods that baen shown to be effective. The new teacherhaile an easier
time establishing classroom management for thetiqudar classroom if they start by looking for ti@s that have been
shown to work via past research and studies. Tudests' performance on standardized tests mayrstitfee first-year
instructor is not well prepared with classroom ngament tactics. A lack of classroom managemenisskihy have a
negative impact not only on the students, but atséhe teachers, who may find themselves at symtira of frustration

that they decide to abandon the teaching profesdiogether.

In light of the information presented above, themary objective of the researchers is to investighae views
held by students on the various methods of classnmanagement used over the duration of the colmseldition to this,
the researchers are concerned in the impact tHtgrafit types of classroom management have on taelemic
accomplishment and motivation levels of students ate learning English. In addition, it is the go&the researchers to

examine the methods of cultivating constructiveiwation via the use of various management straseigi¢he classroom.
In brief, to achieve these aims above, this papeonducted to answer the following questions:

* What are the views of the students on the varioethaus of classroom management that were usedgdilmén

course?
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« How much of an impact do different types of classnananagement have on the students' desire to kaaiish

and their overall academic performance?

* What are the perceptions of educators about the wawhich positive motivation may be built via thdoption

of classroom management styles?

LITERATURE REVIEW

Classroom Management Styles

The word "classroom management" is used rathenpfiewever the precise meaning of this term isrpreted in a
number of different ways depending on who you &ERke activities and tactics instructors take todiarthe issue of order
in classrooms," as defined by Doyle (1986), isdbénition of classroom management (p. 397). lidates that Doyle is
worried about the manner in which the rules andilsgpns governing classrooms are carried out ieffinient manner
when difficulties emerge. Moore and Hansen (201&) anly claimed that classroom management was rtimeidiate
reaction of teachers against problems in the aassy but also expanded the meaning of classroonageament to “"the
establishment and maintenance of the classroonrament so that educational goals can be acconeplishThis
interpretation of classroom management is morediycgccepted and encompasses a broader scope ning€p.53). In
other words, they placed an emphasis on takingeptative measures or following standard operathoggdures, both of
which were beneficial to the students' educatiamqglerience. The researcher came to the conclubiainthe terms
"classroom management" and "discipline" shouldb®used interchangeably or regarded equivalenta@fanother. It is
possible to think of classroom management as a feifab that helps teachers keep an eye on a vadttyjifferent
learning activities, such as student conduct andakdnteraction among students (Martin, Yin & Baid, 1998).
Management of a classroom focuses on developingepses and routines to the point that they becdns; while
discipline in a classroom focuses on how individua¢have and cultivating self-control among stuslefs a result of this
differentiation, it is clear that Doyle's explamatiof classroom management is, in fact, the explamaf classroom
discipline. To summarize, it is generally acknovged that effective management of a classroom dsttighe creation of
an atmosphere that is task-oriented, predictabkt cansistent (Wong & Wong, 2005).

Aspects of Classroom Management

As was just briefly touched on, the terms "classromanagement” and "classroom discipline" are oftesed
interchangeably. Nonetheless, administration oflastoom involves a great deal more than just eimfgrrules of
conduct. It has been hypothesised that classroonagement is not only a "bag of tricks" that hasnbesaployed in the
same way by successive generations of teachersathar that it is an undertaking that involvesesal/facets and goes
beyond merely regulating the conduct of pupils (Esan & Weinstein, 2006). Management of a classri®a complex
concept that may be broken down into three majoegmaies: management of instructional activitiesnagement of
personnel, and management of students' behaviblamsif et al., 1998).

To begin, instructional management is comprisedswd§ aspects such as controlling the physical settiin
classrooms, developing daily routines, and assggmesources. Other examples include managing raktesnd
distributing them. The manner in which these atiigiare carried out has an impact on the overafirenment of the
classroom as well as the management methods uslee alassroom (Burden, 1995; Kounin, 1970; WeinskeMignano,

1993). According to Brophy (1988), it was necesdaryinstructors to have strong instructional dla so that they could
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more effectively plan and arrange the activitiesl gmovide a seamless transition from one activitytite next. For
instance, instructors may offer teaching in a $teystep fashion, beginning with organizing the emttbefore moving on
to modelling it. Teachers are better able to kéepr pupils focused and on target if they do this.

Regarding the management of people, it is commawledge that supervising a big number of pupilerate is
a challenging endeavor. When interacting with gt is imperative that instructors take into agwbthe myriad of
distinct personalities that comprise the studertybdo put it another way, it is the responsibilitfy instructors to find
ways to encourage student cooperation and comgliara be more explicit, people management incluuté the beliefs
that instructors have about students as individasleell as the actions that teachers use to pgsstadents to engage in
certain behavior’s so that certain goals may béeaekl (Hill, 2003). For example, a teacher may ewer class with the

option for their pupils to develop
Types of Classroom Management Styles

It is common known that various instructors usdedént methods of managing their classrooms onwatcof the wide
variety of personalities and philosophies that tempody. Therefore, it is very difficult for academto identify all of the
many approaches of classroom management that arénngse. However, there is a general agreemenhgmesearchers
that there are four distinct types of managemeylestthat teachers can employ in the classroomsé&tstyles are
differentiated along two dimensions: the amountaftrol that is exercised over students and theegtep which teachers
are involved with students (Baumrind, 1971; Dun2é4).

In Chamundeswari's (2013) Classroom ManagementesStimventory, the component of Knowledge was
introduced in addition to the variables of Stud€ontrol and Student Involvement. According to theearchers' point of
view, one's level of knowledge might have an effatthe classroom management style that they liss the researchers
decided to include this variable in their analysfsdifferent management strategies. There are abeurof different
taxonomies that describe the management stylesethahers use in the classroom; however, the @saonly used the
generally known taxonomy that was produced by Bauanf1971), which is comprised of four differenpés: styles that

are authoritative, styles that are authoritarigyles that are indulgent, and styles that are pEgive.

Language Learning Motivation

Importance of Motivation in Language Learning

According to Terrell H. Bell, who was quoted by Asria the year 1990, "There are three things to relpes in education.
The first one is having the necessary motivatiolme Fecond one is having the necessary motivatiba. tfird one is
having the proper motivation. This sheds light awlcritically important motivation is to the wholearning process.
Indeed, acquiring a second language calls for mifgignt amount of time, energy, and persistencethan part of the
student, regardless of whether or not the learlneady has the talent to do so. It would seem ohats dynamism is the
source of one's effort and patience. When studese a clear idea of what they want to learn ang thley want to
acquire it, whether the motivation comes from imesitiem or from outside influences, the learningcpss becomes
simpler and more straightforward. As a direct cooassce of this, ambitious students will sooneraterl realize their
goals and realism their dreams of success. AcogridinGardner (1972), Wigfield, and Wentzel (200#ptivation may
alter the results of language acquisition regasdigslinguistic ability. Therefore, it should conas no surprise that

motivation is one of the essential componentsdhiaes the process of language acquisition.
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Relationship between Classroom Management and Studes’ English Learning Motivation

In a study on teacher characteristics and thedceffon students' attitudes, Ackgoz (2005) stdtatin order to facilitate a
learnable and teachable classroom climate, pedegjamid professional characteristics of teachexsat enough; rather,
personal traits are the most influential in thisecalhis was found in the context of a study owctieacharacteristics and
their effects on students' attitudes. It is obvithet the methods of classroom management usedshyctors, which are
somewhat influenced by the qualities of the teaxhbemselves, also contribute to the developmena ddvorable
environment for learning. According to the researtiAkgoz (2005) and Morehouse (2007), a classreamronment that
is supportive and encouraging has a good impacthenintrinsic motivation of students. That is toy,sthe types of
classroom management that make it possible toecseath a positive environment also help to boassthdents' intrinsic
drive. Alternately, Nation (2001) made the obsedoratthat "without the involvement or attracted thgention of the
pupils, there may be limited possibility for oth@rcumstances encouraging learning to take placidtion needed] (p.
63). As a result, the administration of the instous is ineffective in this scenario as well. Itlsis clear that the learning
motivation of students might also have some unfavier consequences on classroom management, icybartihe

management methods used by teachers in the classroo
MATERIALS AND METHODS

For the purpose of this research, secondary datagathered from a wide variety of publications godrnals. The

researcher looked at 30 different studies on homanage a classroom effectively, and the repdstaken up into three
components. The first part of the article, whiclyé&ared for pre-service and starting teachers,iggevan overview of the
difficulties that are common to all newly hired edtors as well as some recommendations for adojptiegentative

measures to address these problems. The seconohnpavhich is titled "Challenging Student CondudhVestigates the
effect of intervention tactics on students whoexhibiting disruptive behavior. The findings ofghihvestigation revealed
that disruptive students benefited positively fratnleast one kind of intervention. The final paftttee chapter is titled
"Urban Environments,” and it delves into the conmsges of teaching in an urban setting, as wethasignificance of

getting to know each student on a personal basis.
Population

Participants in this research included 14 Englisiructors (nine men and five females), 201 stigdanthe tenth grade,
and 197 students in the twelfth grade. The paditig ages ranged from 28 to 42, and they had itep&xperience
ranging from 5 to 17 years. At this point in thethooling and psychological development, the stigdienthe tenth grade
were at a crucial juncture. Because they had gtadiueom the secondary school they had attendeatdaind entered the
unfamiliar setting of the high school, everythingey experienced during their time there had theemg@l to either
negatively or positively affect their personaliteesd their academic performance. Evidently, dutinig decisive moment in
the learning process, pupils might be inspiredttamlys by a variety of elements that instructors @bersto be the most
significant entities, or they could be demotivatigtearn by those same things. The 10A1 class hieasdle gifted class out of
the five 10th grades, and it was where the pugile scored the highest on the admission test wace@l The students in the
12th grade were the ones who were toward the etigesfhigh school careers and were the ones wHabeeloped the most
in terms of learning experience, self-efficacy,omagimy, and maturity in psychology. The researctseddia method called

stratified sampling to pick student samples forgtugly, and a total of 398 students participatetiéninvestigation.
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Data Collection Instruments

The tools that were used to gather data for thidysincluded questionnaires, preliminary and fieeams, as well as in-
depth interviews. The purpose of the questionnaas to gather data on the management styles drgésh instructors
as well as how the management styles of the Enggigbhers impact the students' motivation in stuglynglish. The
guestionnaire for students consists of 2 sectibnghe first part of the activity, students arekex with determining the
management techniques used by their instructorpitking any quality possessed by their instructbnsthe second
section of the survey, students are asked to ukieat scale to score the amount of instructor oanaind student
motivation they experienced throughout the learnixperience. In addition, the participants in th@ tgroups had
completed two different sorts of examinations, uddhg pre-tests and post-tests, in order to deterniiow the
management styles of the professors affected thipants' academic performance. At the beginmifithe course, all of
the students in the 10th grade were required tqpbetmthe pretests so that a comparison could loke finetween the input
levels of the grades at a time when there had heeaontrol and instruction from instructors. Thesptests served as the
course's final examination and were administereith@atvery end of the semester. On a scale of otentathe instructor
rated each student's performance. Through theatiitin of an interview guide, the researchers ate @ guarantee that
the identical fundamental lines of inquiry are do¥ied with each individual who is questioned. Itigades that the guide
will assist interview a large number of individuatsa structured manner. As a result, it will make researchers' job
easier when it comes time to analyses the datarddsarchers decided what aspects of the topicwheted to study, and
based their questions on those aspects in thevigwerguide. Specifically, the first question in theterview guide
addresses the instructors' perspectives on thet ¢fffat their approaches to classroom managemeetdrathe pupils. The
remaining questions investigate three aspects afsobom management styles: knowledge, studentviemant, and

student control. This allows each interviewer'demmred methods of managing a classroom to be umedwend evaluated.
Data Collection and Analysis

With the aid of the SPSS 25.0 programme, the resofitthe survey were evaluated using methods theat wboth
gualitative and quantitative. The initial step e tprocess of analyzing the data consisted of icgyigut an investigation
into the dependability of the data. These resultsigded solid evidence for the unidimensionalityidity of the variables,
ensuring accurate data treatment for the studyctipgs. A frequency descriptive test was used sessthe demographic
information of the participants as well as the petage of different classroom management technidifes investigator
used an independent t-test to examine whethertadhace was a significant difference in the degfemanagerial control
and motivation shown by instructors between theéh Hitd 12th grades. After that, a Paired-samplesis@s used to
analyses the difference between pre-tests andtgststfor students in the 10th grade, and a regressst was performed
to examine the link between teacher control leveistivation level, and academic accomplishmenerkiews were used
by the researcher to gain information for the tlijustion since face-to-face interviews with instous make it simpler to

get their perspectives on a topic.
RESULTS AND DISCUSSIONS

The first part of the reviewed studies, which faal®n pre-service and beginning teachers, exanhreeihfluence and
impact that first-year teachers had on studenttnguheir first couple of years of teaching, asIved the impact that

students and the stress of classroom managemenbhahese new teachers. Overall, this researck tathe conclusion
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that there were a great number of distinct causa&sgroduced significant stress for new teacharghErmore, several of
these studies indicated that some of these steedsr$ prompted new instructors to abandon thehiegcprofession
completely. The primary obstacles that led inexgered instructors to leave the field were connetiedeficiencies in
their ability to maintain order in the classroontcarding to the results, instructors were more igdrabout the quality of
their lessons when they were initially starting émtthe industry. Because of this, the majority in$tructors felt
overwhelmed as a result of their lack of emphasisr@intaining order in the classroom. Educators wiak part in
classroom management workshops and received spedidtaining in the art of classroom managemeponted feeling
less stress and having a greater sense of conteoltbe environment of their classrooms. Anotheaitegly that assisted
instructors who were having difficulty maintainimgder in the classroom was engaging in self-raftectFor starting
teachers, it was helpful to examine how they wererating the classroom, the repercussions of rgnihiim that manner,
and how things might be altered for the better.okding to Desiderio's (2005) research, it was disced that pupils were
able to adapt to the management strategies of istinct teachers at the same time. According tasK@007), increasing

the use of self-reflection to enhance classroomagament was helpful. [Citation needed]

According to Sempowicz (2011)'s findings, havingnantor teacher who was encouraging, introspectne,
constructive contributed to the preserve teachiesding of self-assurance. Martin (1996) discovetbdt starting
instructors had expectations that are implausibbhhon how to successfully manage their classesw&t (1997)
observed that first-year teachers' favorable reastto pupils and parents were significantly babstaen the teachers had
both a sense of humor and confidence. Sandholtz1{2@discovered that the majority of future presetgachers
concentrated more on instruction than on classramnagement when they were in the student teachiagepof their
education. Tal (2010) discovered that instruct@sdiited from participating in a classroom managgneeurse since it
served as a useful learning tool. The second dattteo studies that were examined, which was titiéifficult student
behavior," investigated challenging student condaocthe classroom, intervention approaches to detd disruptive
behavior's, and classroom management measuresniminé the severity of these behavior’s. In geneta findings of
this research indicate that some kind of intervantshould be used with children who exhibit disivgtconduct.
However, the studies do not include any classroanagement practices designed to address the dverdgethavior of
students. According to the findings of the resedhett presented a behaviorist point of view onwloeld, educators who
included praise as part of the intervention prosess a reduction in the amount of disruptive studerhavior in the
classroom. Studies that presented a social cotisisicpoint of view on the world discovered thahen students were
reprimanded by their teachers, it often served kiadof positive reinforcement for the conductdamupils kept engaging
in the activity even after receiving the reprimariébwler (2011) discovered that kids who had presfipubeen

reprimanded by the court were at a greater riskrgpping out of school if they attended zero tatemschools.

According to Wilkinson (2003), adopting a schookéd behavioral consultation as an intervention tea
proven to be an effective way to help both instwtetand children. According to the research coratlibly Reinke (2008),
classrooms had greater rates of interruptions tt@mpliments, leading instructors to believe thaervention was
beneficial. Ornelles (2007) discovered that a $tmed intervention led to higher engagement as wasllincreased
initiations among participants. According to Nowad@2007), middle school instructors were awarerpartant traits
linked with ADHD and were able to adopt measurasclassroom management. According to the findingSidwell

(2003), educators were more likely to address grohtic behaviors shown by pupils when those childvere younger.
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The instructors, assuming that the pupils had m@&an age where they should know right from wrdrggan sending

students directly to the office of the principalths students' ages increased.

According to Erdogan (2010), problems with classromanagement include a lack of enthusiasm among
students, violation of classroom rules, and insidfit classroom intervention. According to Scofi(@), different pupils
have various responses to various interventioriceacEvertson (1989) discovered that when a classrmanagement
programme is put into place, the outcomes of tasstboms taught by instructors who participatethénprogramme are
significantly improved. According to the finding$ 8Sutherland (2005), emergency-licensed instruct@ee a limited
perception of their own capabilities when it corteeslealing with kids that exhibit problematic belwas in the classroom.
Baker (2002) showed that instructors in inquirydzhglassrooms have more obstacles and more woakresult of the

need to adjust activities in order to fulfill thequirements of all of their students.

According to the findings of Durmuscelebi (201®)ere is no statistically significant correlationtween the
number of disciplinary issues that occur in privated state schools. Arbuckle (2004) discoveredbstauntial inverse
association between the level of confidence thatiers have in the classroom and the number afaétactics that they
employ for male pupils. The third part of the saglithat were looked at, which was titled "urbanimmments,"
investigated the impact that metropolitan settihgse on both students and instructors in terms af klassroom
management is handled. According to the findingthisf research, there are a number of differentagahes that may be
used with kids in an urban setting, and it is etiabfor instructors to take the time to get to lntheir pupils on a
personal level in urban regions. Pupils did notehavpositive attitude toward instructors who uéitizan authoritative
teaching style and who also intimidated them. Kiisl of instructor was not well received by thedgtots. The layout of
the classroom was an additional important consiaberan this study as well. Teachers who set ujir tblassrooms to be
cost, welcoming, and comfortable were able to conhméth their pupils on a deeper level, and chifdreported feeling

more at ease while attending school as a result.

According to the findings of Jeanpierre (2004), dolity of teaching is the most important factothe dynamic
between students and instructors. According tofitidings of Kuo (2010), educators in early childdoeducation saw
instructional aids as successful and helpful ineadhg their educational objectives. According e findings of Garrahy
(2005), the majority of educators make use of werimcentives and penalties in the classroom. Alingrto the findings
of McKinney (2005), urban educators are obligateddter to the requirements of their pupils by devieag culturally
responsive classrooms. Miller (2005) discovered theervention led to a reduction in disruptive améppropriate

classroom conduct in an urban region in the sosthea

Burke (2004) came to the conclusion that teachikeosild not expect pupils to modify their choices atbthe
surroundings or study despite such preferencetie I(R008) discovered that instructors reportechHigquency of using
evidence-based classroom management strategiebn&of(2009) came to the conclusion that there shéel more
support for educating teachers in different methofisclassroom management. The designs of the stuae the

demographics of the instructors who participatethnstudies are examples of trends and patteathdhdtve emerged from

some kind of survey or questionnaire. This appedoedbe the most realistic approach to obtain a dpgntity of

information from instructors who were not locatadtiose proximity to one another in their respextiiassrooms.
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The demographics of the instructors did not evemecalose to representing diversity. The vast mgjoof
teachers who participated in polls and questioesaivere white women from rural and suburban regidms identified as
belonging to the teaching profession. The lackasfety in the observations was the source of thadiathat was present
in some of the conclusions. The majority of theeistigations focused on a solitary educator in thescoom. The results
were supposed to be transferrable to other clabsgshere was no proof that this was indeed tlse.cH is difficult to
think that children who live in a rural region thiat primarily white would respond to the tacticatthinstructors are
employing for classroom management in the same eraasstudents who live in an urban area thatedgninantly of a
lower socioeconomic status. A lack of observatiod avaluation by a third party was another flawt thas present across
all of the research. In several of the trials, pleticipants were limited to the researchers wheevdirectly engaged. The
wide variety of educators who participated in thedg by filling out and returning questionnairesthe researchers was
one of the studies' key strengths. Some of theestuthd as many as 300 completed questionnairesh wiere filled out
by instructors from all around the state of Florfdaal, suburban, and urban areas). When a rdséaable to include this

kind of demographic information, it increases thelg's capacity to be transferred to a greater murabsites.

On the basis of the proportion of Classroom managerstyles adopted in graders 10-12, it is possihbkee that
each class with the distinctive traits was suitatakh one type of class management. This is suppdsy the premise that
the proportion of Classroom management styles adojot graders 10-12. The disparity in ages andldevEeducation
played a factor in the decision of which classestgl regulate. It was evident that the studentbénl2th grade who had
more experience, were more mature in their undadstg of psychology, and had the ability and aleitnecessary for
learning autonomy were more likely to suit the ilggunt management type. Alternatively, the pupilgha tenth grade,
who were the first-year ones at high school withtaf differences and strangeness from the seegrstdool, need extra
care and control from their instructors in orderhave a good route in learning. Because of this, tfost common
approaches to classroom management in grades Hutmaritarian and authoritative. These approadnesirn, express
high expectations of performance from studentslifa® growth, and respect pupils via active Iistey. In previous years,
classrooms in grades 12 were characterized bygedtland authoritarian modes of instruction. Thiscome is consistent
with the research that Baumrind (1971) and Dunlzaetconducted (2004). It is generally agreed upai in order for
instructors to choose an appropriate managemeategir for the classroom, they need first deterntime traits,

psychological aspects, and academic capacitidseqgiupils.
CONCLUSION

If the inexperienced teacher is able to acquireraldmental knowledge and set of abilities in clamsr management, he
or she will be able to alleviate a significant pamtof the worries that are associated with thatjpos(Arends, 1997). The
configuration of the space in the classroom shdadhe first management strategy that is put itdeepin a classroom.
The space that the pupils will be occupying needéaoone that is warm and welcoming. When it is ¢bdly in a
classroom, it may be difficult for pupils to payeattion to the lesson that is being given. Thersftite temperature has to
be set at a level that is comfortable. The ch#ias the students sit on also need to be comfortaliherwise, they will
waste their time wriggling about and attemptindind a comfy posture in the chair rather than com@ging on the lesson
at hand. Create a space in the classroom wherergtuthay go to read in peace and quiet that iga&piom their desks
(an area with a rug or bean bag chairs works weltHis kind of quiet reading space) (Jalilevar@d?). It is essential that

educators schedule time for themselves that doesntail any kind of school-related activity. Theadability of this time
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will be helpful in relieving some of the tensiondaanxiety that may be caused by problems with od&$s management.
This is of utmost significance for first-year edtma, since they are the ones who often spend tha time developing
grading scales and assessment rubrics. Before@tasananagement tactics are established and thkeeess extremely
comfortable putting them into practise on a regiasis, the first three to five years will be thesindifficult for the

instructor. This might be challenging due to thet fhat starting instructors are often moved arotmdarious grade
levels. When a teacher moves pupils into a diffegeade level the following school year, she magchto reevaluate the
classroom management tactics she has used in shéopsee whether or not they need to be modiiesctommodate the
new age group or the children she would be instigciraking some time for yourself is very vitalander to alleviate the
tension that starting instructors experience. Botmitoring and reflecting on one's own behavioeriarportant aspects of
the teaching profession. It is necessary for ahterato be able to evaluate classroom managemenegies, determine
whether or not they are successful, and considet wiay be done to make the strategies more eféecsiglf-monitoring

may also refer to the process of keeping track nd'sofeelings and responses to various eventsottaatr inside the
classroom (Kalis, 2007). It has been shown thahgugsiomedy in the classroom helps kids and parezes hore

comfortable in the learning environment. Studegeha tendency to pick up on the instructor's sthtaind and mirror it

in how they behave in the classroom when the teashelaxed and comfortable (Stewart, 1997).
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